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Course Companion


As a student of history in an international school, the study of history from an international perspective is increasingly important today. Past atrocities are airbrushed from school history textbooks, countries develop diplomatic relations after years of isolation and nations wage war against one another with ‘history’ as their justification. With globalization and technological developments, different cultures and societies are more reliant on each other than ever before. Clearly there is a need for an understanding of the present as well as the past, but more importantly the impact that the past has on our present.

What is the role of history and the historian in society? Does the historian record history or create it? Can the historian be free of bias in the selection and interpretation of material? These are just some of the questions that the study of history poses.



What are the aims of the I.B History Diploma Programme?

· Demonstrate historical understanding of  20th century world history in breadth and depth and from different cultures

· Develop an appreciation of History as a discipline

· To have an international awareness of people living in different places at different times

· To promote a better understanding of the present through an understanding of the past

· Above all, to develop historians by fostering a life- long interest in History







	







How is the I.B History Programme Structured?

· History is in Group 3: ‘Individuals and Societies’
· History is available at both Standard and Higher level
· Higher Level and Standard Level students both complete Paper 1 and Paper 2, while HL students also complete Paper 3. The table below summarises the assessment structure:

	
Title
	
Exam Paper
	
Exam Questions Focus
	
Weighting
SL          HL

	
Prescribed Subject 

‘The Move to Global War’

	
Paper 1

SL & HL
	
Document Study

Answer all 4 Qs

· Inference
· Content
· Provenance
· Sources/Knowledge

	
30%     20%

	
20th Century World History Topics

‘Authoritarian States (20th Century)’

‘The Cold War: Superpower Tensions & Rivalries (20th Century)’

	
Paper 2

SL & HL
	
Broad Questions

2 x Essays in 90 minutes

(from different topics)
	
45%     25%

	
Historical Investigation

	
Internal Assessment
SL & HL
	
Research Project
1500 - 2200 Words

	
25%     20%

	
Regional Option: 

‘Imperial Russia, revolution and the establishment of the Soviet Union (1855-1924)’

‘European States in the Inter-War Years (1918-39)’

‘Diplomacy in Europe (1919-1945)

	
Paper 3

HL Only
	
Focused Questions

3 x Essays in 150 minutes

(two essays can be from same topic)
	
            35%



Course Options and Exam Units 

The course is designed to take in a broad sweep of nineteenth and twentieth century history. There are four inter-related themes.

· The development of extreme nationalism and political ideologies across the globe in the modern period and the failure of the international system to navigate them peacefully.

· An analysis and evaluation of the subsequent rise and rule of authoritarian and single party states.

· An exploration of the challenges posed by the dramatically altered international landscape after World War II and the consequent development of the Cold War.

· Case studies exploring the failure of the international community to prevent conflict and ideological tension over the course of the twentieth century.


Theory of Knowledge and History

History is one of the eight Areas of Knowledge that are at the centre of the TOK course. It is an interesting area of knowledge because it raises questions such as how far we can speak with certainty about anything in the past, and whether historians’ accounts are necessarily subjective. All of the elements of the history course provide excellent scope for making links to TOK. However, the most explicit link to TOK comes in the internal assessment task. Students are required to reflect on what completing their historical investigation taught them about the role of methods used by, and challenges facing, the historian. This provides excellent links to TOK, where students will, for example, compare the methods used to gain knowledge in history with the methods used to gain knowledge in other areas of knowledge.











SUMMARY OF SYLLABUS CONTENT

Paper 1: The Move to Global War (SL & HL)

Assessment:  Source analysis and evaluation

This prescribed subject focuses on military expansion from 1931 to 1941. Two case studies are prescribed from different regions of the world, and both of these case studies must be studied. The first case study explores Japanese expansionism from 1931 to 1941, and the second case study explores German and Italian expansionism from 1933 to 1940. The focus of this prescribed subject is on the causes of expansion, key events and international responses to that expansion. Discussion of domestic and ideological issues will therefore be considered in terms of the extent to which they contributed to the expansion, for example, economic issues, such as the long-term impact of the Great Depression, will be assessed in terms of its role in shaping more aggressive foreign policies.

Paper 2: Twentieth Century World History (SL & HL)

Assessment:  Analytical and evaluative essays

a) Single Party and Authoritarian States

This topic focuses on exploring the conditions that facilitated the rise of authoritarian states in the 20th century, as well as the methods used by parties and leaders to take and maintain power. The topic explores the emergence, consolidation and maintenance of power, including the impact of the leaders’ policies, both domestic and foreign, upon the maintenance of power. Examination questions for this topic will expect students to make reference to specific authoritarian states in their responses, and some examination questions will require discussion of states from more than one region of the world. In order to make explicit links with the Higher Level topics, as well as to ensure two regions are studied, the authoritarian regimes selected for study are:
· Castro’s Cuba
· Mussolini’s Italy
· Hitler’s Germany (IGCSE students can draw on their previous studies)
· China under Mao (IGCSE students can draw on their previous studies)

b) The Cold War: Superpower Tensions and Rivalries

The Cold War dominated global affairs from the end of the Second World War to the early 1990s. This topic focuses on how superpower rivalries did not remain static but changed according to styles of leadership, strength of ideological beliefs, economic factors and crises involving client states. The topic aims to promote an international perspective on the Cold War by requiring the study of Cold War leaders, countries and crises from more than one region of the world.
Coursework- Historical Investigation (SL & HL)

Assessment:  1,500 – 2,200 words, independent research assignment

This is an opportunity for you to demonstrate your skills and knowledge in history, allowing you to pursue a topic of personal interest without the constraints of the syllabus or a written examination. 

Paper 3: Higher Level Regional Option: Aspects of the History of Europe (HL ONLY)

Assessment: In depth analytical and evaluative essays

This paper encourages a depth study of a particular world region, in our case Europe. You will encounter some entirely new history through the focus on the history of Russia, pre/post war Spain and Great Britain, while the subsequent study of Cold War conflicts in the region will dovetail with aspects of your SL studies. Those of you who completed History IGCSE will benefit from an overlap with aspects of the unit on Germany 1919-45, but be assured that you will also be stretched and challenged by a wealth of new material and perspectives.

You are required to study three topic areas. The topic areas we will cover are:

· Imperial Russia, revolution and the establishment of the Soviet Union (1855-1924)
The modernisation and conservatism in Tsarist Russia and the eventual collapse of the tsarist autocracy, as well as the revolutions of 1917, the Civil War and the rule of Lenin.  
· European States in the inter-war years (1918-1939)
This section deals with domestic developments in certain key European states in the period between the two world wars. This unit will involve the study of the experiences of Germany, Italy, Spain and Britain. 
· Diplomacy in Europe (1919-1945)
This section explores international relations in Europe from 1919 to 1945 with initial emphasis on the Paris peace treaties. The section covers attempts to promote collective security, the individual foreign policies of Italy, Germany, France, Britain and the Soviet Union. 

There will be 2 examination questions set on each topic area, and you will choose any 3 questions to answer in the exam. The course outline (overleaf) illustrates the sequence of learning for Year 12 and 13.




Overview Structure of the Course: Standard (and Higher) Level Students

	Year 12

	
	SL & HL (All students)
6 lessons per cycle
	HL (Only HL students)
3 lesson per cycle

	
Michaelmas
	
Authoritarian States (Paper 2) 

	
Imperial Russia, revolution and the establishment of the Soviet Union  (Paper 3)


	
Lent
	
The Move to Global War (Paper 1)
	
Imperial Russia, revolution and the establishment of the Soviet Union (Paper 3)
Continued

Europe states in the inter-war years – Britain (Paper 3)

	
Trinity
	
The Move to Global War (Paper 1)
Continued

Internal Assessment (Independent research coursework) 
N.B. Begins end of Lent term

	
European States in the inter-war years – Spain (Paper 3)





	Year 13

	
	SL & HL (All students)
6 lessons per cycle
	HL (Only HL students)
3 lesson per cycle

	
Michaelmas
	
The Cold War: Superpower Tensions and Rivalries - (Paper 2)

	
Diplomacy in Europe (Paper 3)

	
Lent
	
Revision Time

	
Diplomacy in Europe (Paper 3)
Continued

European States in the inter-war years – Germany/Italy (Paper 3)
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         A Glossary of Key Words for the I.B Diploma Level Historian

There are many more. You should aim to add to these over the two years!

AGRARIAN: landed, agricultural 

ANNEXE: to take over another country 

ARBITRARY: unrestrained; exercising power without justification or legal backing

AUTARKY national economic self sufficiency 

AUTOCRACY all powerful rule by one leader usually supported by the theory of divine right- e.g. the Tsars

CAPITALISM: used in a general way by historians to describe the kind of economic system that has existed for at least the last 100 or 200 years since the time of industrialisation. In Marxist terms there is a more precise meaning. Marx thought that capitalism is the social order which succeeded feudalism, having overthrown it and is now subject to overthrow by the working class or socialist revolution.

CABINET- group of ministers chosen by the Prime Minister to be responsible for different areas of government policy

CHARISMA: a term coined by the German sociologist Max Weber meaning the almost magical qualities of attractiveness possessed by certain political leaders

CHILIASTIC: believing in the coming of a new world or a messiah 

CLASS: as generally used by historians it means the broad groups into which families and individuals in modern society divide. These groups fall into a rough hierarchy according to wealth, influence and power. It is a term which again used more precisely by Marxists who link class to the ‘mode of production’. 

COALITION: a combination. a government formed from more than one political party

CONSERVATIVE : in favour of maintaining systems in society and government as they are; opposed to radical change (also in Britain a political party)

CONSTITUTION: document laying down the basic principles or laws for the running of a country

COUNTER-FACTUAL HISTORY: a form of history in which the historian works out what would have happened if one particular factor or decision had been different- in its crudest form- what if Hitler had won WW2? at its most impressive in economic history- e.g. the building of railways in the USA

COUP D’ ETAT literally a blow or strike; sudden seizure of power by a small group- sometimes called a putsch

CULTURE: a) the entire network of activities, practices and institutions within a society b) the artistic and leisure activities and products of a society c) arts, entertainments media and books!

DEMAGOGUE: leader who appeals to the masses and who stirs up popular feeling. Usually exploits the prejudices of the masses.

DESPOT: a tyrant 

ELITE: powerful groups at the top of society; ruling family, Church leaders, Military leaders, landowners, industrialists

EMANCIPATION: setting free

FRANCHISE: the right to vote in elections

FEDERAL:  central government of a state divided into smaller units which also have a large amount of power

HEGEMONY: the power or influence exercised over several countries by one country- e.g. in pre 1914 Europe one might talk of a German hegemony over eastern Europe

HISTORIOGRAPHY: the systematic study of historians writings about the past

IDEOLOGY: a group or system of ideas, values and beliefs (either of a society, a social group or a political party)

IDEOLOGUE: someone committed to a set of ideas or principles

IMPERIALISM: the system of thought and action belonging to the support pf the idea of empire, that is to say one country ruling over and exploiting others.

MARXISM: the approach to history developed by the German thinker Karl Marx stressed that history unfolds in a series of stages which after the phase of middle class capitalism will be replaced by the triumph of the proletariat and a classless society. Central to this historical process is class struggle.

MILITARISM: belief in and having admiration for the army and its values

MODERNISATION:  often used to describe the complex network of developments which are held to be part of the modern world e.g. economic growth


MORATORIUM: to delay; a legal agreement to postpone legislation or a the payment of a debt

MYTH: a version of the past which usually has some element of truth in it, but which distorts what actually happened.

PETTY BOURGEOISIE- lower middle class ‘shopkeeping’ class of business men

PLEBISCITE- referendum or vote on a single issue e.g. entry into the Single European currency

RADICAL: literally  ‘from the roots’ i.e. an extreme reformer, but the word has taken on different meanings- in the 19th century it actually meant a moderate liberal reformer- but widely used in connection with extreme change

REVOLUTION: overthrowing of existing system or set of ideas: in political history means more than a simple coup d’etat or change of ruler and always implies some change affecting more groups in society than simply the ruling society




PAPER 2 ESSAY MARK SCHEMES
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PAPER 3 – ESSAY MARK SCHEME
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describe

discuss/ consider

evaluate

examine

explain

how?

Asks candidates fo give a portrayal of a given simation. It is a neutral request to
present a detailed picture of a given situation, event, patters, process of outcome,
although it may be followed by a further opportunity for discussion and analysis. For
example.

Describe the content and discuss the relative importance of the Camp David Aecords
t0 the Middle East peace process.

Asks candidates to consider a statement or to offer a considered review or balanced
discussion of a particular topic. If the question is presented in the form of a quotation,
the specific purpose 1s to stimulate a discussion on each of its parts. The question 1s
asking for the candidate’s opinions: these should be presented clearly and supported
with as much evidence and sound argument as possible. For example:

Discuss the view that the United Nations General Assembly has become a forum for
propaganda rather than constructive debate, but nevertheless acts as  usefirl safety
vaive.

Consider the significance of the 1837 rebellions in Upper and Lower Canada for the
development of Canada to 1867,

Asks candidates to make an appraisal of the argument or concept under investigation
or discussion. Candidates should weigh the nature of the evidence available, and
identify and discuss the convincing aspects of the argument. as well as its limitations
and implications. For example

‘German policy after January 1917 forced fhe United States to declare war.’
Evaluare the validity of this starement.

Asks candidates to investigate an argument or concept and present their own
analysis. Candidates should approach the question in a critical and detailed way
which uncovers the assumptions and interrelationships of the issue. For example

Examine the role of the Treaty Port system i fhie development of China’s relations
svith foreign powers between 1842 and 1870.

Asks candidates to describe clearly, make intelligible and give reasons for a concept.
process. relationship or development. For example

Explain the civenmstances in which NATO and the Warsaw Pact were formed. What
contribution did each make to the intensification of the Cold War?

Explain the success or failure of two guerrilia wars, each chosen from a different
region.

On its own this is a straightforward invitation fo present an account of a given
situation o development. Often a second part will be addd to such an essay question
to encourage analysis.

How and wiy did Indo-China achieve independence from France after the Second
World War?

Adding a second word such as "successfully”, "effective’, "accurate’, or "far" turas
a "how" question into one that requires a judgment. The candidate is now expected
to provide his/her detailed reasons for that judgment

How successful has the Organizatian of Petroleum Exporting Countries (OPEC)
been in achieving its aims?

How far do you agree that the absence of the United States from the League of

Nations was the major factor in the failure of that organization fo preserve world
>

peace
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outline

to what extent?

why?

Asks candidates to recognize one or more component parts of processes. A second
part will be added to such an essay question requiring explanation and analysis. For
example

With reference to three examples, identify and explain the different reactions of
African peoples to European atfempts af annexation of their territory.

Asks candidates to write a brief summary of the major aspects of the issue, principle.
approach or argument stated in the question. For example

Outline the ways in which two industialized countries, each from a different region,
attempted 1o solve the problems arising out of the Great Depression.

Asks candidates to evaluate the success or otherwise of one argument or concept over
another. Candidates should present a conclusion, supported by arguments. For
example:

To what extent can nationalism rather than religion be considered the eause of the
Arab-Israeli conflict?

This short key word invites candidates to present reasons for the existence of
something. Thus, the brevity of this command rather disguises a powerful
requirement to present a detailed. reasoned argument. In effect it is similar to the
invitation "account for”.

Why have Afican-Americans been attracted to the teaching of Islam?

Why, since independence, have Asian countries achieved greater econoniic success
than those in Afiica? Refer to at leasi two countries in each region.
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External markbands-paper 2 (SL and HL)
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Answers do not reach astandard described by the descriptors below.

There slitle understanding of the demands of the question. The response.
is poorlystructured or,where there s a recognizable essay stucture, there
is minimal focus on the task.

Little knowledge of the world history topic s present.

‘The student identifes examples to discuss, but these examples ae factually
Incortect irelevant or vague.

‘The response contains it or o critcal analysi. The response may consist
mastly of generalizations and poorly substantiated assertins.

‘The response indicates some understanding of the demands of the.
‘question. While there may be an attempt to follow a structured approach,
the response lacks clarity and coherence.

Knowledge o the world istory topic s demonstrated, but lacks accuracy.
‘and relevance. There s  superfical understanding of historical context.

The student identifesspecific examplesto discuss, but these examples are
vague orlack relevance.

There i some limited analysis, but the response s primarily narrative/
descriptive n nature rather than analytcal.

‘The response indicates an understanding of the demands of the question,
but these demands are oy partilly addressed. There s an attempt to.
follow structured approach.

Knowledge of the world istory topi is mostly accurate and relevant.
Events are generally placed n thei historical context.

The examples thatthe student chooses o discuss are appropriate and.
relevant. The response makes liks and/or comparisons (as appropriate to
the question).

‘The response moves beyond descripion to include some analysisor crtical
commentary,but this s not sustained.
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Level descriptor

‘The demands of the question are understood and addressed. Responses.
are generally well tructured and organized, although there s some
repetition or lack of clarty in places.

Knowledge of the world istory topi is mostly accurate and relevant.
Events are placed in thei historical context, and there is some.
understanding ofhistorical concepts.

The examples thatthe student chooses o discuss are appropriate and.
relevant, and are used 10 support the analysisfevaluation. The response
makes effective links and/or comparisons as appropriate to the questior).
‘The response contains citcal analysis, which i mainly clear and coherent.
There i some awareness and evaluation o different perspectives. Most of
the main points are substantiated and the response argues toa consistent
condlusion.

13115

Responses are learly focused, showing a high degree of awareness of the
‘demands and implications ofthe question. Responses are well structured

and effectively organized.

Knowledge o the world history topic s accurate and relevant. Events are:
placed in thei historical context, and there i aclear understanding of
historical concepts.

The examples thatthe student chooses o discuss are appropriate and.
relevant, and are used effectively o support the analysis/evaluation. The
response makes effective links and/or comparisons (as appropriate 1o the.
question).

‘The response contains clear and coherent crtical analysi. Therels

‘evaluation of diffeent perspectives, and this evaluation s integrated
effectively into the answer. Al or neary all, of the main points are
substantiated, and the response argues 1o consistent condlusion.
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Thre s somellmited analss,bus th response s primary narael
descrpveinnature,athr thananlyical.

Th esponse ndicate an understanding of th demands of he aueston,
bt these demands v ol partaly addesse. There s an ttempt 0
follows structured approsc.

Koouledge s sl accuateand elvant.Events aregenerlly placedin
thee historclconext. Exampiesuse aesppropristeand et

T esponse moves beyond description toincudesome anabss el
commentay bt s s ot sstined
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substantiaed,and th resporseagues 0 onsitent conclusion.
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GLOSSARY OF COMMAND TERMS

Candidates should be familiar with the following key terms and phrases used in examination
questions. Altough these terms are used frequently in examination questions, other terms may be
used to ask candidates to present an answer in a specific way.

account for Asks candidates to explain a particular event or outcome. Candidates are
expected to present a seasoned case for the existence of scmething. For
example

How do you account for the length and stability of the government of cither
Leopold Senghor in Senegal or Felix Houphouer-Boigny in the Tvory
Coast?
Asks eandidates to respond with a closely argued and detailed examination

analyse of a perspective or a development. A clearly written analysis will indicate
the selevant interrelationships between key variables, any relevant
assumptions involved and also include a critical view of the significance of
the account as presented. If this key is augmented by “the extent to which”
then the candidate should be clear that judgment is also sought For
example:

Analyse the social impact of developments in (a) rransport and (b) healti
care since 1945.

Asks candidates to measure and judge the merits and quality of an
assess argument or concept. Candidates must clearly identify and cxplain the
evidence for the assessment they make. For example

Assess John F Kennedy’s handling of the Cold War problems during his
presidency.

Using the sources and your own knowledge, assess the extent to which
Mao was effective in ‘eliminating classes and realizing universal harmony”
in China up to 1953
Asks candidates to describe two situations and present the similarities and
compare/COMPAre yifferences between them. On ifs own, a description of the two situations
and contrast doss not met the requirements of this key word/phrase. For example:

Compare the effects of the changes in family structure since 1945 in one
developed and one developing nation.

Compare and contrast the circumstances that gave rise to the regimes of
Juan Perén and Fidel Castro in Latin America.

Asks candidates to give a clear and precise account of a given word or term. For
define example

Define the aims of two international economic organizations and anaiyse their
success in improving economic conditions,




